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This study examined whether or not court intervention reduced truancy in high 
school students who range from ages 14-16. Truancy, the unauthorized nonattendance of 
school, has become a major problem for many schools in the United States. Research has 
shown that truancy can be directly linked to substance abuse, low academic achievement, 
low motivation, poor school performance, violence, and vandalism (Cho, Hallfors, Iriani, 
Khatapoush, & Saxe, 2002). Because of these factors, there is a dire need for change in 
the truancy rates in many of the schools throughout the country. Many states have 
adopted truancy laws and programs to help to combat this growing problem. 
The sample population was made up of 25 truant students, all whom attended 
Osborne High School, located in Marietta, Georgia, and were referred to juvenile court 
during the 2001-02 and 2002-03 school years. Attendance records from before and after 
court invention were used to gather information on cases sent to juvenile court and a 
questionnaire was constructed to help the researcher to gather the demographic 
information as well as pertinent truancy data. 
The data were analyzed using descriptive statistics and the One Sample T-test. It 
was hypothesized that court intervention, which was the dependent variable, would 
reduce or eliminate truancy, which is the independent variable. A pre and posttest model 
was used to determine the change in truancy. 
Findings form this study indicated that court intervention does not reduce the 
truancy rates of students subjected to court appearances. The findings of this study are 
limited because the researcher was not able to determine if the court intervention would 
have long term effects as well as short term effects on truancy. However, this study will 
help school officials to decide if they should continue to use court intervention as a 
means of reduction because it is costly and timely, or if other intervention should be 
considered. 
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CHAPTER I 
INTRODUCTION 
This section describes the purpose of this study, the background of the problem, 
the statement of the problem, and the significance of the study. It also gives indications 
for future use of the findings obtained from this study. 
Truancy, the unauthorized nonattendance of school, causes major concern for 
educators, parents and the communities to which the truants belong. According to Roy 
Barnes, the former governor of Georgia, about three-fourths of Georgia high schools and 
almost half of the middle schools would get an “unacceptable” on their report cards for 
Absenteeism (Athens Banner-Herald, 2002). Research has shown that truancy can be 
directly linked to the use of substance abuse, low academic achievement, low motivation, 
poor school performance, violence, and vandalism (Cho, Hallfors, Iriani, Khatapoush, & 
Saxe, 2002). Because of these factors, there is a dire need for a change in the truancy 
rates in many schools through out the country. 
According to Barth (1984), high rates of nonattendance have both benefits and 
costs for schools. Among the benefits are the reduction of overcrowding and, since 
nonattenders are often difficult students, fewer learning and behavioral problems. 
However, low average daily attendance disrupts school budgets too, because those rates 
usually determine the amount of financial aid supplied by the state. It is often hard for 
schools and communities to improve if the students are not attending. 
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As schools seek to improve academic achievement, many realize the importance 
of attendance and act accordingly (Raising School Attendance, 2002). This 
nonattendance means that they will not reap the benefits of all the educational 
opportunities that are available as well as missing the lessons that were taught while they 
were absent. States and their schools systems also suffer because of nonattendance. 
Many schools get funding as a result of satisfactory attendance. Regular attendance is 
often associated with higher test score for many schools (Irving & Parker-Jenkins, 1995). 
Teachers are often ambivalent toward frequently absent students because they tend to be 
disruptive in class and drag down test scores when they show up on test day (Athens 
Banner-Herald, 2002). 
In an effort to reduce truancy school systems have been implementing truancy 
intervention programs. The use of rewards systems, attendance contracts, and support 
groups are among the interventions that are commonly used (Truancy Reduction Efforts, 
2000). When these techniques and others fail, school social worker may a file a truancy 
and educational neglect petition with the Juvenile Court (The Atlanta Model, 2002). This 
study sought to explore the use of court intervention as a means to reduce truancy among 
high school student who range from ages 14 to 16. 
According to Irving and Parker-Jenkins (1995), nonattendance is more prevalent 
in the 14-16 year old range, with junior and younger secondary aged pupils modeling 
their behavior upon those activities legitimated by their older peers. Consequently, the 




The purpose of this study is to determine whether or not court intervention will 
reduce absences of students who are excessively truant. In addition the study was 
designed to explore student’s reasons for being truant. For the purpose of this study, 
truancy will be defined as “any absence for part or all of a school day of which a pupil’s 
parent or guardian has not provided a valid excuse” (Truancy Reduction Efforts: A Best 
Practice Review, 2000, p. 13). 
This study focused on the effects of intervention from a juvenile court system. 
These data were reviewed to see if there was a reduction in the number of days absent 
after a juvenile court judge had seen the student. 
Background of the Problem 
Truancy is not a new problem in the United States. In her article, “Empty 
Places,” Susan Black (1999) cites Doug Rhorman’s research, and indicates that dates 
truancy concerns by school officials back as far as 1872. As early as the 1800s, school 
systems were plagued with truant students and looked for ways to ensure that they 
attended school. One of the ways was through The Foster Education Act of 1870 
(Carlen, Gleeson, & Wardhaugh, 1992). This Act stipulated that no children under 10 
years of age could be employed, and that parents had a statutory obligation to ensure their 
children’s attendance (Carlen et ah, 1992). Following this act was the Elementary 
Education Act (1876) that set up procedures for legally enforcing school attendance. The 
ultimate sanction for truants in the 1800s was detention and placement into an 
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institution (Harvey, 2003). Truancy continued to be a problem in the 1900s and well into 
the 2000s. 
According to Digby and Searly (1981), by the early 1900s, while 88% of those 
under the age of 12 were on school registers, only 72% were in average daily attendance. 
Local factors such as the poverty of the neighborhood, availability of juvenile 
employment, weather conditions, domestic duties, and alternative amusements 
maintained lively truanting problems (Carlen et ah. 1992). Gavin (1997) reported that by 
1915, social scientists had labeled truancy the “kindergarten of crime.” It was found that 
many or the offenders apprehended had been truant students. 
The Education Act of 1944 further reinforced this The Elementary Act of 1876, 
by stating that school attendance was compulsory for all students ages 5-16 years old and 
requiring that the education be efficient and suitable for a child’s age, ability, and 
aptitude. It further states that ensuring school attendance was the sole responsibility of 
the parents (Irving & Parker-Jenkins, 1995). 
Truancy continued to be a big problem in the 1990s as well as into the beginning 
of the 21st century. According to Education Week (1997), the average daily absentee rate 
in high schools was approximately 7%. While this may appear low, it masked the fact 
that the average student was missing 13 days of school each year (Capps, 2003). In New 
York City alone, it was estimated that 150,000 of 1 million public school students were 
absent on a typical school day. Although the exact number was unknown, many of these 
absences were the result of truancy (Garry, 1996). According to Dekalb (1999), truancy 
was labeled as one of the top 10 major problems in this country's schools, negatively 
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affecting the future of our youth. In fact, absentee rates had reached as high as 30% in 
some cities. Truancy was a huge problem in the 1800s and has continued to remain an 
issue for schools in the 2000s. 
School absences occur for a number of reasons, from personal illness and family 
crisis to child neglect and blatant “skipping” of classes, not attending without the 
permission of parents, of classes. According to Black (1999), the problem with most 
truants is not the absences in itself, but the nonexistence of a valid excuse for the absence. 
Williams (2002) suggests that with absenteeism and truancy contradicting compulsory 
attendance laws, individual students, and ultimately the school system and society, suffer 
when students do not come to school on a regular basis. 
Statement of the Problem 
Truancy is a serious issue plaguing many schools in the United States and abroad; 
it is not an issue to be taken lightly. Among the problems that schools face, truancy has 
been labeled one of the top 10 major problems in U.S. schools. It has been cited as 
having a negative effect on future of youth (Dekalb, 1999). 
According to Dekalb (1999), absentee rates have reached as high as 30% in some 
cities. School truancy has a long history and it does not appear to be improving. 
According to Gullatt and Lemoine (1997), 10% to 19% of school children are truant on 
any given day and the truancy rate increases 33% on any given Monday. 
Punishing Parents (2000) states that in the past, school officials and law makers 
across the United States tried many tactics to crack down on children who were truant; 
from taking away student’s drivers license to sending police to round them up from local 
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shopping mall. Nothing seemed to work; however, because truancy rates across the 
country have not declined, school officials hope that getting in touch with parents of the 
students who skip will help to decrease truancy rates. Hence, emphasis is placed on the 
Compulsory Attendance Laws, which give the schools the option to file a case in juvenile 
court against a student with excessive, unexcused absences. The concern is whether 
filing a case in juvenile court helps to decrease truancy. 
Significance of the Study 
This study was developed to expand the knowledge base concerning the use of a 
state court system as a means to control truancy in high school students. This study 
focuses primarily on students who do not comply with the Compulsory Attendance Laws, 
as mandated by the school system and, who are consequently subjected to court 
appointment. It is important that the effectiveness of court intervention is pinpointed in 
order to find more effective ways to counteract truancy. 
According to Fantuzzo et al. (2001), research has shown a 23% drop in unexcused 
absences in court-referred cases and only 18% decrease in nonreferred cases. The 
juvenile justice system is increasingly being used as a final stop and as a mechanism for 
intervening in truancy (Baker et al., 2001). It plays an important role in the collaborative 
effort to combat truancy, and in some states, such as New York, it is the first method of 
intervention (Walls, 2003). From much of the literature documented, it is evident that 
truancy is a problem that affects many schools and communities throughout the United 
States. 
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Truancy is often seen as a major predictor for delinquent behaviors in 
the future, for example: The Los Angeles County Office of Education identifies truancy 
as the most powerful predictor of delinquency. Police departments across the nation 
report that many students not in school during regular hours are committing crimes, 
including vandalism, shoplifting, and graffiti (Dekalb, 1999). With this in mind, it is 
imperative that parents, schools, and communities work together to decrease truancy. 
Schools and law enforcement has joined in an effort to control this problem. 
This study seeks to determine if in fact court intervention in truancy cases is an 
effective tool for reducing and/or eliminating truancy in schools. Chapter II of this study 
provides an overview of the existing empirical research on this topic, as well as the 
limitations of the literature. The third chapter describes, in depth, the methods used to 
conduct the study, including the setting, sample, measure, design, procedure, and data 
analysis. Chapter IV consists of an analysis of the data, as well as a presentation of the 
findings using both graphs and tables. Chapter V discusses the findings as they relate to 
the literature and draws conclusions about the study’s credibility. Finally, the sixth 
chapter discusses the implications of the study’s findings as they relate to social work 
practice. 
CHAPTER II 
REVIEW OF THE LITERATURE 
This section of the study gives an overview of the prevalence of truancy as well as 
provides a several working definitions for the word "truancy." It will also provide 
information on various reasons for nonattendance, interventions that have been used for 
truancy, truancy rates and laws specific to the state of Georgia and limitations of the 
literature review in this study. This section is designed to give an overview of the 
empirical studies in the area of truancy. 
Truancy is an ongoing issue in schools across the country. It causes problems for 
students, teachers, families, and the communities where the problem exists. In order to 
implement interventions that are effective, research must be conducted to determine what 
is and what is not working for students who are excessively truant. A review of the 
relevant empirical literature on truancy is provided in order to gain insight on what 
variables influence the behaviors of truants, the effects of truancy, the reasons for truancy 
and the various interventions used for truancy. The topic of court intervention is 
reviewed separately from the other interventions because it is the focus of this study. 
Truancy 
Truancy is discussed from a formal perspective regarding the definition 
nationally. Truancy has numerous definitions ranging from state to state and school to 
8 
9 
school. Truancy is, for the purpose of this paper, the failure [of students] to adhere to 
attendance codes and the failure to attend school regularly, without parental consent 
(Williams, 2002). Definitions for truancy may vary from state to state; for example, the 
state of Wisconsin has two definitions to consider when determining if students are 
truant. One is that simple truancy which is any absence of part of all of a school day for 
which a pupil's parent or guardian has not provided a valid excuse. The other definition 
is habitual truant. A habitual truant is a student who is truant on five or more days in one 
semester (Truancy Reduction Efforts, 2000). 
Walls (2003) states that although cutting class and truancy are not generally 
thought of as synonymous, researchers have found that about 40% of extreme truancy 
cases in Chicago occur because of class cutting. They have also found that truants are 
often in and around school and that tardiness may also account for truancy. In general, 
then, two types of truants exist: those who cut or miss class and those who miss full days 
(Walls, 2003). The Dekalb County School System in the state of Georgia considers 
truancy as the failure to attend school regularly without parents' approval (2003). 
According to Iriving and Parker-Jenkins (1995), truants are characterized as 
pupils who fail to attend school on a regular basis, but, by its frequency and often 
unauthorized nature, truancy as a from of nonattendance, whether it occurs with the 
duplicity or of parents in the form of condoned absence, or whether it is beyond parental 
control. 
Absenteeism often occurs in high numbers due to chronic illnesses and family 
crisis, but these absences are not what offer the most concern to school systems. 
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Unexcused absences are the core of the problem being addressed not only nationally, but 
also in other countries that have compulsory attendance laws. 
According to Fantuzzo et al. (2001), students with the highest truancy rates tend 
to show trends of low academic achievement, which increases the likelihood, that they 
may become dropouts. Missing 30 hours of instruction impacts a student’s academic 
performance. A Minneapolis study in 2000 found that students who were in class 95% of 
the time were twice as likely to pass state language-arts tests as students with attendance 
rates of 85% (Raising School Attendance, 2002). Absenteeism is detrimental to students' 
achievement, promotion, graduation, self-esteem, and employment potential. Clearly, 
students who miss school fall behind their peers in the classroom. This, in turn, leads to 
low self-esteem and increases the likelihood that at-risk students will drop out of school 
(Dekalb, 1999). 
There has also been a correlation between truancy and delinquent behavior and 
drug use. According to the U.S. Department of Education, truancy is the most powerful 
predictor of juvenile delinquent behavior (Capps, 2003). 
Truancy conceptually provides a good indicator of low school 
attachment and of bonding with deviant peers and therefore, likely links 
to drug use. Existing evidence indicates adolescents who engage in 
truancy also are more likely to use substances. Truancy has been 
associated with use of cigarettes, alcohol, marijuana, inhalants, and 
illegal hard drugs. Frequent truants typically show little connection with 
school, exhibit low academic motivation and consequently show poor 
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school performance. (Cho, Hallfors, Iritani, Khatapoush, & Saxe, 2002, 
p. 205) 
Reasons for Nonattendance 
In looking at truancy, it is important to gain some understanding as to why student 
do not attend school regularly. Capps (2003) indicates that it is not uncommon for many 
students entering the middle grades to have accumulated 180 days of questionable 
absences, the equivalent of a full year. Understanding why a student is truant will enable 
officials to choose what type of intervention strategies would work best for the individual 
students. 
Another view (Dekalb, 1999) is that reasons given for nonattendance can range 
from fear to rebellion. Dekalb further states that reasons for absenteeism may not only 
vary from individual to individual, but also school staff and students may disagree about 
the underlying causes. Although many teachers may be empathetic and willing to help 
students, this difference in opinion may create a barrier of understanding between teacher 
and student. According to King (2001), for some children, school is so emotionally 
distressing that they have difficulty attending on a regular basis, a problem that often 
results in prolonged absences from school. 
Another view is a phenomenon called school refusal, which is one where 
emotional distress is occurring. School refusal is defined as difficulty attending school 
associated with emotional distress especially anxiety and depression. It is considered a 
child refusal to attend school or difficulties remaining in school for an entire day 
(Bernstein & King, 2001 ). This may not be the case for all truants. 
12 
The inability to adapt to the school setting could also effect students and cause 
truancy. In one survey, students cited boredom and loss of interest in school, irrelevant 
courses, suspensions, and bad relationships with teachers as the major factors in their 
decision to skip school (Dekalb, 1999). Sentelle (1980) suggests that the structure and 
organization of the high setting encourages truancy. His perspective is that departments 
and subjects organize the traditional program. A student may have six different 
teachers, each with as many as 150 students. He or she can all too easily or even 
willfully become lost in the crowd. Other factors in the school that may increase truancy 
are school size, attitudes of teachers, students, and administrators, an inability to engage 
the diverse cultural and learning styles of minority students, inconsistent attendance 
policies, and lack of meaningful consequences (Walls, 2003). 
Peer pressure is another reason that students skip school. Seltzer in Levine (1984) 
has described the extent to which an adolescent peer culture influences individual 
behaviors. Also, Neilsen and Gerber found that 84% of truants in their study had friends 
who were truants (Levine, 1984). 
Still another group of concern consists of foreign students and those who do not 
speak or clearly understand the language. They may have an even greater disadvantage 
than those who are from this country. Confusion and misunderstanding of cultural ways 
and traditions, along with the existing language barrier may be discouraging as these 
students try to grasp a new language, culture, and surroundings. In other cases, parents 
may be to blame for the nonattendance of their children. There have been a great number 
of truancy cases in which the student is forced to stay home to watch younger sibling 
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while a parent works or if the parent is a drug abuse. Sometimes drug-addicted parents 
simply fail to get young children out of bed for school (Stack, 2000). Drug abuse, school 
violence, lack of importance placed on education with in the family, and emotional and 
mental problems also add to the contributing factors of truancy (Cho, Hallfors, Iritani, 
Khatapoush, Saxe, & Vevea, 2002). 
Intervention 
Research indicates that in order to reclaim students who are labeled as truants, 
schools, parents and entire communities must work together to devise intervention 
strategies (Raising School Attendance, 2002). With a wide array of contributing factors, 
many schools are developing programs that meet the unique needs of each student. 
These programs range from tutoring, awards, and incentives programs to court referrals. 
Academic and nonacademic factors contribute to frequent absenteeism amongst 
some students. Testing to see if students are placed in the correct classes and after school 
tutoring are examples of academic intervention (Developing Policies and Procedures, 
2003). Some school systems have had varied amounts of success from the use of 
students and teachers as mentors for chronically absent students. It was shown that the 
mentor was enough incentive to encourage students to come to school (Raising School 
Attendance, 2002). As cited from Sentelle (1980), the School Board in Elizabethton, 
Tennessee, has system has set up an alternative program for chronic truants. This 
program is called The Truancy School and it meets in a location apart from the regular 
school in order to place more of an emphasis on the individual, more than any single 
feature. This factor distinguishes it and sets it apart from the regular high school 
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program. Through the Truancy School, a student has a chance to make up for lost time 
with a study plan designed to individual instructional needs (Sentelle, 1980). 
Another option to help with in the school would be to evaluate the child and 
assess learning needs. According to Levine (1984), many children have special learning 
needs that are not addressed in a traditional classroom program. Appropriate assessment 
and placement of a child are often instrumental in achieving improved school attendance. 
Some schools have used awards and incentives programs in an attempt to keeps 
students in school. Schools can introduce incentives for attendance and punishment for 
nonattendance. In 1996, a study conducted by the Rand Corporation evaluated programs 
designed to divert young people from crime. One of the most effective provided cash and 
other incentives to induce students to stay in school until graduation. The researchers 
estimated that incentives and early intervention programs to keep students in school save 
enough money to pay for themselves (Truancy, 1998). Incentives are not limited to cash 
only. Certificates of notoriety, verbal praise, and small toys and prizes. 
Enrolling students in or encouraging students to participate in extracurricular 
activities are good deterrents of truancy. It is often a prerequisite that students uphold a 
certain grade point average and attendance in order to participate in sports and other 
extracurricular activities. According to Dekalb ( 1999) after school sports or other 
programs at the school site give students a chance to make new friends, experience a 
positive atmosphere, and feel a sense of accomplishment, which in turn, may reduce their 
likelihood of skipping school. 
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Another approach is related to parental involvement. The parents of truants 
should be given a chance to participate in the interventions for their children. Letting 
parents know that the school is concerned about their child’s nonattendance or simply 
that their child was not at school on a given day can also promote attendance (Barth, 
1984). A lack of communication between schools and parents as well as inconsistent 
reporting of attendance allows students to go undetected for extended periods of time. 
It is crucial for attendance issues to be reported promptly to families and 
appropriate school personnel in order for a plan of action to be 
developed. Phone calls, letters and visits to the home are methods that 
are often used by social workers in an effort to contact parents. 
(Developing Policies and Procedures, 2003, p. 5) 
Due to an a rising increase in the amount of truant students on a daily basis, many 
schools have had to seek help from outside agencies to get students back into the schools. 
Many school systems seek out the help of law enforcement and courts as a last resort to 
the truancy problem. Dekalb (1999) indicated that this angle of attack is normally 
enacted as a means of breaking the truant to criminal evolution. It discourages students 
from skipping school by imposing penalties on parents an on the students themselves. 
Ray and Stewart (1984) have found that since 1974, when the Juvenile Justice and 
Delinquency Prevention Act was enacted by Congress, a number of diversionary 
programs have been created to deal with the deinstitutionalization of runaway, truant, and 
ungovernable juveniles. Anti truancy programs is one way that the law community assists 
in the fight against truancy. 
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According to Cohn (1998), antitruancy programs have been established across the 
country as a result of recognition that juveniles who skip school are more likely to 
commit crimes. These programs, sponsored with funds from the Office of Juvenile 
Justice and Delinquency Prevention (OJJDP) involve police, probations officers, 
prosecutors, and other justice system agencies as well as social service bureaus and 
private organization. 
One program such program is a truancy interdiction program. Gavin (1997) 
found that as implemented by most law enforcements agencies, truancy interdiction 
involves two separated functions—picking up truants and returning them to school 
through the involvement of their parents or guardians. According to Gavin (1997), 
nationwide, the vast majority of truancy interdiction efforts produced significant 
reductions in crimes traditionally associated with juvenile offenders. Students are often 
picked up off the streets, shopping malls, and parking lots. As cited from the U.S. 
Department of Justice in Gavin (1997) local law enforcement agencies also play an 
important role by conducting periodic sweeps of particular neighborhoods or dropping 
truants at a school or truancy center. 
Another program that is similar to and often works in conjunction with truancy 
interdiction programs are truancy centers. Truancy centers are used as a storing spot for 
students who are apprehended by law enforcement officials. Officers assigned to a 
truancy center assume responsibility of youths until they are turned over to a parent or 
guardian. The receiving officer determines what school the student attends and gives a 
referral to that school (Gavin. 1997). The state of Wisconsin has established the Truancy 
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Abatement Centers. ‘‘These centers provide short and long-term counseling for juveniles 
who have been found off school round during the school day and serve primarily truant 
youth rather than students who have caused classroom disruptions or have been 
adjudicated delinquent” (Truancy Reduction Efforts: A Best Practice Review, 2000, 
p. 15). The primary goal of the truancy abatement is to reduce truant and reduce daytime 
juvenile crime. The use of an alternative school that is designed specifically for truants 
may be a successful way to help them. According to McGiboney (2001), The Dekalb 
Truancy School in Dekalb County, Georgia, for example, serves up to 75 court-referred 
students each semester. Students in this program have average or above-average 
intelligence but below-average academic skills; individualized instruction is a key feature 
of the program. The students also learn conflict management, problem-solving, 
leadership, and teamwork skills. 
Reduction and/or elimination is the major goal for all truancy intervention 
programs. When these programs have failed, the next step for truants is the juvenile 
court. According to Baker et al. (2001), the juvenile justice system is increasingly being 
used as a final stop and as a mechanism for intervening in truancy School social workers 
are liaisons between the school, parents, and child. In order for a child to be referred to a 
juvenile court a petition must be filed by a school social worker. Because this is typically 
used as a last resort, the social worker must have exhausted all resources. According to 
the Atlanta Model (2000). the social worker has to have functioned as a child advocate to 
promote good attendance, consulted school personnel and parents, held conferences with 
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students individually and with parents and school officials, completed home visits, 
offered outside services and community resources, monitored student attendance on a 
weekly basis, and provided ongoing written correspondence to parents regarding their 
child’s school attendance. 
Court intervention is effective because those who are noncompliant are faced with 
consequences that immediately effect them, for example jail time, probation, and fines. 
The article, Truancy Reduction Efforts: A Best Practice Review (2000), stated that 
municipal sanctions for habitual truancy may include the following: suspension of driver 
license, a fine of up to $500.00 plus costs assessed against the student, parent or both, an 
order to participate in counseling, a supervised work program, community service, home 
detention, an order to participate in an educational program, revocation of the student’s 
work permit, an order to attend school, and a curfew. If truancy persists, students may 
even be withdrawn from school. As cited from The Atlanta Model (2000), in most 
juvenile courts, representation of a client in a truancy hearing will not require much (or 
any) court experience. Unlike a trial, all parties at a truancy hearing are working toward 
the same goal, the best interest of the child. Everyone is looking for solutions. 
In Tulsa County, Oklahoma, 16 school districts are using a variety of methods to 
reduce truancy, but none have been as successful as taking truants (and their parents) to 
court. Three years after the policy was implemented, 600 cases had been prosecuted, 
resulting in 300 convictions in which a parent was fined and mandated to attend 
counseling. Elundreds of kids are back in school, and the county has seen a 45% 
reduction in the district’s dropout rates (Dekalb, 1999). Research has shown (Truancy, 
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1998) that since 1994, 72% of truants went back to school after the initial letter of 
notification of court appearance was sent. 
Truancy in the State of Georgia 
Like many other states, Georgia is affected by the number of truant students 
throughout its schools. State funding, test scores, and its reputation are all on the line due 
to various briefing with state[Georgia] senators. Superintendent Kathy Cox said hundreds 
of schools last year failed a federal improvement check because too many kids were 
absent, meaning the whole school failed no matter how high the test scores. In Georgia, 
last year [2002] schools did not meet the 95% attendance mark for all students, meaning 
they failed the adequate yearly progress standard. Some problems throughout the vast 
number of schools, truancy being one of those problems. 
According to The Atlanta Journal Constitution (AJC) (August 28, 2003), a 
number of those schools, Cox said, had high test scores but flunked because of the 
attendance problem (Wyatt, 2003). The problem has become so profound in the Metro 
Atlanta area that the city of Atlanta, Cobb and Dekalb counties have developed truancy 
intervention projects. 
The state of Georgia has laws that govern students and parents and mandates 
attendance. The Georgia Compulsory School Attendance law (GCSA) is one such law. 
The GCSA states the following: 
Every parent, guardian, or other person residing within the state having 
control or charge off any child or children between their sixth and 
sixteenth birthdays shall enroll and send such child or children to a 
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public school, a private school, or a home study program that meets the 
requirements for a public school, a private school, or a home study 
program; and such child shall be responsible for enrolling in and 
attending a public school, a private school, or a home study program . .. 
unless the child’s failure to enroll and attend is caused by the child's 
parent, guardian or other person, in which case the parent, guardian or 
other person alone shall be responsible. (Developing Policies and 
Procedures, 2003, p. 7) 
Laws such as the GSCA are aimed at students and parents to help keep students in 
school. 
Schools in Georgia have set specific guidelines and definitions on behaviors are 
considered truant. Dekalb County Schools have a Code of Student Conduct in which 
they define unlawful absences and truancy and give a list of consequences. According to 
this Code of Student Conduct, lawful absences are defined by Georgia Law as illness, 
death in the family, religious holiday, instances which attendance could be hazardous as 
determined by the Dekalb County School System; service as a page in legislature 
(Developing Policies and Procedures, 2003). Located on the Cobb County School 
District website is their policy for truancy. It reads as followed: 
A. Truancy is the act of willful and/or continued unexcused absence 
from school. 
B. The local school principal is authorized to take action designed to 
prevent a student's cutting of class or nonattendance contrary to law 
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and Board of Education policy (truancy). To emphasize the 
importance of being on time to school, of remaining t school, and 
attendance in school, the high school principal or his/her designee 
will suspend a student's parking privilege for the remainder of any 
semester at the time of the sixth unexcused tardy or for the 
unauthorized departure or truancy from school. The suspension of 
parking privileges will extend for at least forty-five (45) school days. 
If the semester has less than forty-five (45) school days remaining 
when the suspension occurs, the balance of the suspension will be 
served at the beginning of the next semester. There will be no refund 
for the cost of the parking permit. At the conclusion of the 
suspension of parking privileges, the student may reapply and 
purchase a parking decal if parking spaces are available. 
C. When all administrative actions taken to correct truancy have failed 
the school system shall file proceedings in court and furnish evidence 
for conviction of parents and or child for noncompliance of the law 
(Cobb County Public Schools Home Page, 2003). 
Although schools give numerous warnings to parents in regard to their student's 
attendance many parents and students still fail to correct their attendance problems. State 
law has codes that give consequences for nonattendance. According to CODE SECTION 
20-2-690.1: 
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Any parent or guardian who fails to enroll and send his/her child to one 
of the three alternative educational programs specified above shall, upon 
conviction, be guilty of a misdemeanor. Those individuals will be 
subject to a fine not to exceed $100.00 or imprisonment not to exceed 30 
days or both, at the discretion of the court having jurisdiction. Each 
day’s absence from school in violation of this CODE SECTION shall 
constitute a separate offense (Developing Policies and Procedures for 
Improving School Attendance. 2003). 
The state of Georgia is working expeditiously to correct its truancy problem. If problems 
persist it is not unlikely that both parent and child could experience jail time. 
Limitations of the Literature 
The limitations of previous research as related to the purpose of this study can be 
summarized in the following areas of weakness. Many states have different rules and 
regulations listed in their state Compulsory Attendance Laws, as to what is considered 
truant behavior, which may make it difficult to generalize the definition for all school 
systems. Statewide statistics and reporting procedures tend to vary in their frequencies of 
data collection. For example, statewide statistics for Georgia's absenteeism/truancy are 
not collected; they are instead, collected by each system and reporting is not required at 
the state level. Other states, however, have more clearly defined what truancy is and 
have documented the extend of the problem (Williams, 2002). This makes it difficult to 
make generalizations about the problem of truancy as it pertains to the United States 
collectively. Another limitation to the literature was the lack of information the specific 
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reason for the decrease of truancy; rather it was from the scare tactic of possible jail time 
and fines or the actual realization of the importance of school by students and parents. 
Future studies could examine this topic for a more precise understanding of the 
student and parents perceptions of the truancy program that they were a part of. The 
literature also failed to mention alternative explanations for a change in the behavior (i.e., 
duration of time, relocation, new friends) which may affect a student’s attendance 
patterns. Nor did it mention the factors that race played on the attendance or 
nonattendance of students. Research using longitudinal studies was scarce as well. 
Some strengths within the literature was that the research offered clear and 
concise definitions on the term truancy. It gave an abundance of information on other 
various methods of interventions and the pros and cons of such interventions. The 
literature gave information on individual states as well as individual school systems, 
which gave an in-depth look different ways of handling the truancy problem. The 
literature also listed reasons for truancy, which is useful in finding interventions that will 
work for students as individuals. 
Although the different studies and articles presented a wide array of ideas, most of 
them were in agreement that truancy is posing a serious problem for youth, schools, and 
communities. 
Proposed Study 
The proposed study seeks to determine if in fact, court intervention will reduce 
truancy in high school students ages 14-16. For this study attendance information, 
specifically unexcused absences will be measured before and after court intervention was 
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rendered to determine if there was a change in the students attendance patterns. The 
dependent variable will be truancy and the independent variable will be court 
intervention. 
Conceptual Framework 
This chapter provides the theoretical framework, which is grounded in B. F. 
Skinner’s Theory of Operant Conditioning. The statement of the research question and 
the hypothesis is also discussed in this section. In order to facilitate this exploration of 
the effectiveness of court intervention in truancy cases, B. F. Skinner’s Theory of 
Operant Conditioning will be utilized. 
According to Hiutt and Hummel (1997), Skinner’s theory suggests that people’s 
behaviors are strengthened or weakened by the consequences enforced and the use of 
primary and secondary reinforcers. They go on to state that operant conditioning is often 
viewed as R-> S (response->stimulus) learning since it is the consequence that follows 
the response that influences whether the response is likely or unlikely to occur again. It 
is through operant conditioning that voluntary responses are learned. 
The juvenile court system incorporates punishment, which is one of the processes 
of operant conditioning. Huitt and Hummel (1997) cite punishment as the weakening of 
a behavior by adding a negative stimulus. After a response a negative or aversive 
stimulus is added which weakens the frequency of the response. The court uses the 
implementation or removal of primary reinforcers by implementing a curfew, which will 
prohibit spending time out with friends on the weekend, participating in night events such 
as parties, football and basketball games, and other teenage privileges. The curfew then 
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becomes a form of punishment or a negative reinforcer. Curfews, issuance of an ankle 
bracelet, fines, and probation are among the forms of punishment and negative 
reinforcement that are mandated by Juvenile court orders. After punishment and negative 
reinforcement are incorporated, it is expected that there will be a decrease in the 
unwanted behavior, which in this case will be truancy. In this example, negative 
behaviors result in negative consequences. In turn, positive behaviors will result in 
positive reinforcements. For example, when attendance improves for an extended period 
of time, then students will gain some of their privileges. The juvenile court system is an 
ideal option for students who may need intervention from systems that structures and 
enforces the rules. 
This chapter presented an in-depth presentation of existing literature related to 
this study, as well as a discussion of the limitations of the literature. The variable 
discussed was court intervention as it relates to truancy in high school students ages 14- 
16. The chapter also presented a discussion of this study’s hypothesis and its’ conceptual 
framework. The following chapter will provide an in depth discussion of the methods 
that took place during this study. 
Statement of Research Question and Hypothesis 
The research question is: 
Will Juvenile Court intervention for truancy decrease truancy in 
students ages 14-16? 
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The key hypothesis of this study is: 




This section describes in specific detail, the case-study methodology employed in 
this study. The methodology includes a discussion of the design, site, setting, sampling 
procedures, human subjects and content, description of the instrument, data collection 
procedures, and statistical analysis that were used in the study. 
Site and Setting 
Osborne High School, which is located in Marietta, Georgia, and a part of the 
Cobb County School District, was chosen as the site for this study. Osborne was chosen 
because it offers a diverse student population both ethnically and gendered. Permission 
for this study was granted by The Cobb County Board of Education (see Appendix A). 
The setting for the data collection was in the office of the School Social Worker, 
which is located on the premises of Osborne High School in Marietta, Georgia. This 
location was selected because it offers an extensive supply of accurate attendance 
documentation, with record of days absent as well as court appearances scheduled. This 
location offered privacy, which is imperative in order to keep student information that 
was used confidential. The office was also used as a meeting spot for students who are 
on the caseload of the social worker, faculty, and parents, which would make an ideal 
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spot for the researcher to meet with students if the need arose. Yet a section of the office 
affords privacy for the review of records utilized in this study. 
Sample 
The sample population was collected from Osborne High School, in Marietta, 
Georgia. They were chosen from a list provided by the School Social Worker. This list 
contained the names of students who were considered truant for the 2001-2002 and the 
2002-2003 school year and had consequently, been referred to the Cobb County Juvenile 
Court. The sample populated consisted of students who had accumulated at least 25 or 
more unexcused absences and were consequently referred to the Cobb County Juvenile 
Court. 
The sample group consisted of 12 females (5 Caucasians; 3 African Americans; 
4 Hispanics) and 13 males (6 Caucasians; 3 African Americans; 4 Hispanics). The 
population was selected from a population of 30 students who had 25 or more days of 
school and were consequently sent to Juvenile Court. All of the students in the chosen 
population still attend Osborne High School, which made it easier for the researcher to 
gather more documents if needed. To avoid this confusion, student records are viewed 
carefully and those containing information about excessive illness excused or unexcused, 
were not chosen. 
Ninety percent of the sample population was chosen to ensure that the study 
contained enough participants to be considered statically valid using SPSS, PC. The 
sampling frame consisted of attendance records. The Demographic Background 
Questionnaire (DBQ), and the Truancy Assessment Questionnaire (TAQ). The sampling 
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frame provided the necessary attributes desired of the participants. The students ranged 
from ages 14-16 and were all students who attended Osborne High School. 
Measure 
It is the legal responsibility of the school to document attendance of every child in 
terms of days present and days absent. The records of the students who were truant 
would be kept in their personal school file as well as in the file of the school social 
worker that handled their case. The data for this study was collected using the 
Demographic Background Questionnaire (DBQ) and the Truancy Assessment 
Questionnaire (TAQ). The DBQ consisted of questions that inquired about the student’s 
age, grade level, gender and race. The TAQ is a 5-item questionnaire that was used to 
gain information that was used to tabulate attendance patterns. The information gained 
from the TAQ was logged to tabulate the frequency of absences before court intervention 
and again after court intervention was given. 
There are factors that may affect validity and reliability of the research. Due to 
limited time the researcher used records from the previous year, however, the trend in 
student absenteeism may have increased or decreased with the new school year. Results 
from this study are useful for drawing conclusions from 2001-2002 and 2002-2003 
school year. Another factor that could influence the findings is the implementation of the 
new attendance policy (which was explained in the literature review) by the Cobb County 
School District. The new attendance policy, instituted in 2003, requires that the teachers 
and administrators intervene before the social worker is involved. This could result in a 
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number of findings. For example, because there has been intervention from teachers and 
administrators, there may be less intervention given from the social worker before a court 
referral is made. This could greatly affect the attendance patterns of truants. 
The reliability coefficient for the measure was .7680, which means that the 
measure was strong. The researcher also used a diverse ethnic population and age range, 
which allowed for the study to be generalizable for the entire student population. 
The construct validity of the measure may have been affected by the likelihood of 
the frequency of absences decreasing, while other behaviors, such as disruption or 
tardiness may increase. For example, a student who was chronically absent will no 
longer exhibit truant behaviors, however, the student will come to school late or get into 
fights with peers instead. Although this may be considered a significant improvement it 
is simply the trading on unacceptable behavior for another. This however, would not be 
shown in the finding of this study. To decrease the effects of this limitation the 
researcher chose student who did not have a record severe discipline referrals as well as 
excessive absences. The construct validity could have been affected due to variables, 
other than those specifically tested in this research as well. To minimize this threat the 
researcher provided a section on the various reasons for nonattendance of students. 
Design 
This exploratory study was a nonexperimental study design in the format of a 
pretest/posttest case study design. The design was appropriate because the posttest was 
based on empirical observation, which allows for access to clear results about the change 
in frequency of nonattendance patterns of students. 
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The design notation is as follows: N=XO; O is equivalent to the measure, the 
Truancy Assessment Questionnaire (TAQ) and the X are equivalent to juvenile court 
intervention. 
The internal validity of this design may be threatened because variables other than 
those tested, (behavioral disorder and illness) may contribute to the change in the 
frequency of truancy in students. For example, the antecedent to truancy may have 
simple been illness as opposed to truancy. In this case, when the student is taken to court 
and there is a decrease in absenteeism it cannot be attributed to the court, but to the 
student possible getting medications to cure the illness, thereby making them feel well 
enough to attend school regularly. 
Procedure 
The Cobb County School District Office and the Principal of Osborne High 
School were contacted and approval were gained to from both parties so that data 
collection could begin (see Appendix A). 
After the completion of the consent and confidentiality forms (see Appendix B), 
on November 19, 2003, the students' record were pulled and evaluated to determine if 
they met the requirements of this study. The records of those that were chosen for the 
study were examined, the days absent were logged to tabulate the frequency of absences 
before court intervention and after court intervention to determine if there was an 
increase or decrease in absence. The absences were tabulated 30 days after court 
intervention, 60 days after court intervention and 90 days after court intervention. The 
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pretest/posttest design data collection procedures for this study took approximately 1 
week. The researcher completed both questionnaires on November 27, 2003. 
One limitation of collecting data from attendance sheets is the possibility of 
human error and the inaccuracy of the documentations of the teachers. In an effort to 
minimize limitations the researcher reviewed the personal files of student in addition the 
files located in school social workers office. 
Data Analysis 
This study explored the effectiveness of court intervention as a means to reduce or 
eliminate truancy in high school students. The independent variable (court intervention) 
was nominally scaled and the dependant variable (truancy) was scaled using a ration. 
The level of measure for the dependant variable, truancy is interval. The level of 
measure for the dependent measure, court intervention is nominal. 
The null hypothesis states that court intervention for truancy will have no effect 
on the attendance patterns of students who have had court intervention. While the 
research hypothesis states that court intervention in truancy cases will reduce truancy of 
students who have received court intervention. 
In order to test the hypothesis the statistical test used was the One Sample T-test. 
This test was chosen because of its ability to detect the reliability of the studies measure. 
The reliability coefficient for the measure was .7680, which means that the measure was 
reliable. Frequencies and descriptive statistics were also used to analyze the 
demographic information. All analysis was done using the SPSS-Pc statistical package. 
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The student’s attendance files were reviewed before upon referral to the School 
Social Worker, up to the court date, then reviewed again 30, 60. and 90 days after court 
intervention was received. A percentage of the number absences obtained after each 
checkpoint was given, which was used to test the hypothesis. If student attendance 
improved, it was concluded that the intervention worked, if attendance declined or did 
not improve it was concluded that the intervention either had no effect or that the 
intervention was not successful. 
This chapter provided a discussion of the setting and sample and the reliability 
and validity threats that manifested as the study progressed. It also provided an in depth 
description of the tools of measurement, the type of design notation, procedures of the 
study, and the analysis of the data collected. The next chapter presents the study’s 
findings. For this research, tables and graphs were chosen to portray what was included 
in the frequency and descriptive analysis. 
CHAPTER IV 
RESULTS 
This chapter presents the findings of this study. It describes (a) the demographics 
make up of the participants, (b) students’ absences upon referral to the school social 
worker, (c) students’ absences 30-days after court intervention, (d) students’ absences 
60-days after court intervention, and (e) students’ absences 90-days after court 
intervention. 
Demographics 
All 25 participants who ranged from ages 14 to 16 were students from Osborne 
High School in Marietta, Georgia. The demographics describe the age, ethnicity, and 
gender of the participants. The student’s information was coded to maintain 
confidentiality (see Table 1). 
The sample group consisted of 12 females (5 Caucasians; 3 African Americans; 4 
Hispanics) and 13 males (6 Caucasians; 3 African Americans; 4 Hispanics). Figure 1 
shows the breakdown of the gender of the participants in the form of percentages. It was 




Demographic Information (N=25) 
CODE AGE RACE GENDER 
Ml 14 Latino Male 
M2 15 Caucasian Male 
M3 15 Caucasian Male 
M4 15 Caucasian Male 
M5 15 Caucasian Male 
M6 14 African American Male 
M7 15 Caucasian Male 
M8 16 African American Male 
M9 14 African American Male 
M10 16 Latino Male 
Mil 16 Latino Male 
M12 16 Caucasian Male 
M13 15 Latino Male 
Fl 15 Caucasian Female 
F2 15 Caucasian Female 
F3 14 African American Female 
F4 14 Caucasian Female 
F5 15 Latino Female 
F6 16 Latino Female 
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Table 1 (continued) 
CODE AGE RACE GENDER 
F7 14 Latino Female 
F8 16 Caucasian Female 
F9 14 Caucasian Female 
F10 16 African American Female 
Fl 1 15 African American Female 





Figure 1. Gender of Participants 
38 
The researcher utilized the term race as it was reflected in the Osborne High 
School records. For the purpose of this study race and ethnicity are used interchangeably. 
The ethnic groups, Caucasian, African American, and Hispanic, were chosen in order to 
obtain an accurate demographic population of the school. The demographic breakdown 
was analyzed in the form of percentages as shown in Figure 2. 
As shown in Figure 2, 40% of the participants were Caucasian, 36% were Latino, 
and 24% were African American. It was not proven that racial ethnicity played a part in 
attendance patterns. 
Absences 
The findings of the participants’ absences were presented based on (a) referral to 
the school social worker and juvenile court, (b) absences 30-days after court intervention, 
(c) absences 60-days after court intervention, and (d) absences 90-days after court 
intervention. 
Absences Upon Referral to Social Worker and 
Juvenile Court 
An analysis was conducted to describe the number of days that students were 









Figure 3. Absences Upon Referral to School Social Worker 
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Upon referral to the school social worker, 64% of students were absent between 
10 and 20 days, 32% were absent between 21 and 30 days, and 4% were absent for 61 or 
more days. During the 2001-2002 school year and the 2002-2003 school year students 
were referred to the school social worker after they had been absent for at least 10 days or 
more. 
Absences 30-Days After Court Intervention 
Student records were reviewed 30-days after court intervention in order to 
tabulate the number of absences that were accrued by participants of this study. Results 
are shown in Figure 4. 
Of the 25 participants for the 30-day assessment period, the results were as 
followed: 18 (72%) were absent between 0 and 5 days, 3 (12%) were absent between 6 
and 10 days, 2 (8%) were absent between 11 and 15 days. 1 (4%) was absent between 16 
and 20 days, and 1 (4%) was absent between 21 and 25 days. 
Absences 60-Days After Court Intervention 
The student attendance records were tabulated to gather the number of absences 
that were accrued 60 days after court intervention. This information is displayed in 
Figure 5. 
Among the 25 participants, 15 (60%) were absent 0-5 days, 4 (16%)were absent 
6-10 days, 2 (8%) were absent 11-15 days, 1 (4%) was absent 16-20 days, 1 (4%) was 
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Figure 5. Absences 60-Days After Court Intervention 
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Absences 90-Days After Court Intervention 
Student absences were tabulated again to obtain the number of absences obtained 
90 days after court intervention as shown in Figure 6. 
Of the 25 participants. 14 (56%) were absent between 0 and 5 days, 6 (24%) were 
absent between 6 and 10 days, and 5 (20%) of the students withdrew from school. 
Discussion 
The purpose of this study was to discern if court intervention would reduce 
truancy rates of students ages 14-16. It was expected that court intervention would 
reduce absences in those students labeled as truants, who were consequently referred to 
the juvenile court system. Results showed that there was no significant correlation 
between court intervention and the reduction of student absences. Results showed that 
many of the students continued to accrue absences after intervention and patterns did not 
deviate much from those prior to intervention. The majority of the students continued to 
fall between 0 and 5 absences during each of the 30-day checks. As time passed the 
number of absences did not significantly decrease and, in fact, some students withdrew 
from school. This finding suggests that there may be a correlation between court 
intervention and a student’s decision to withdraw from school. 
This chapter presented an in-depth discussion of the analyzed results of the data 
collected in this study. Although there were no significant relationships presented in the 
analysis of the posttest data, results from the data did show that there may be some 
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Figure 6. Absences 90-Days After Court Intervention 
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The results did not indicate that ethnicity was a factor in the results obtained by 
this study. In the following chapter the findings of this study will be discussed as it 




This chapter presents the reader with a discussion of the findings of this study and 
how those findings compare to studies previously done in the area. It also provides the 
reader with a discussion of further research that may be needed in the area based on the 
results of this study, as well as limitations of the study. In addition this chapter provides 
a detailed discussion regarding the implications of this study to the field of social work, 
as it relates to the roles and responsibilities of practitioners, is provided. There is also 
some discussion of related areas that need further investigation. 
The purpose of this study was to discern whether court intervention would reduce 
the absences of truant students who ranged from ages 14-16. Although the results of the 
study were not definitive and did not show a significant reduction after intervention was 
given, they presented an excellent platform for further research in the area and suggested 
that social work practitioners and others working in the with high school truants may 
want to explore other avenues in truancy prevention. 
The literature reviewed in preparation for this study, suggested that further 
research was needed to detect the specific reasons for decreases in truancy when they 
occur in order to establish if there was a link between truancy and a specific type of 
intervention. The findings of data obtained in this study supported the literature in 
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suggesting that there is a need for further investigation. The results of the posttest 
showed no significant relationship between truancy and court intervention. 
According to Spectrum (2000), court intervention was thought to be an effective 
measure because it offered immediate consequences for not adhering to the court's ruling. 
However, the data provided by this study indicates that court intervention may have 
short-term effects, which slightly improved attendance over 90 days and/or kept it within 
the same range as the rates upon referral. It was found that as time passed students stayed 
the same, had an increase in absenteeism or withdrew from school altogether. 
The Theory of Operant Conditioning has proven that behaviors can be 
strengthened or weakened by the consequences enforced upon them (Huitt & Hummel, 
1997). The juvenile court systems uses punishment, which is a process of operant 
conditioning, in order to elicit the wanted response from its offenders. Results from the 
data have shown that punishment may have worked against its intended usage, thereby, 
weakening attendance habits, rather than strengthening them. 
These results raised several new questions that must be further researched. One 
being, should truancy intervention strategies for students be based on an individual cases, 
rather than following the attendance policy alone? Scare tactics such as jail time, 
probation, and fines, which are used by the court, may work for students who are first 
time offenders and who are not as oppositional. However, this form of intervention may 
not work for the more deviant and oppositional student, which could be why increased 
absences and withdrawals had occurred. Second, it may be helpful to know if race and 
socioeconomic status played a role in the findings. 
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Due to the rising increase of truancy rates amongst high school students (Dekalb, 
1999), it has become evident that further research must be done in the area so that truancy 
rates can be slowed. 
Limitations of the Study 
One of the limitations of this study was that there was no person-to-person 
interview conducted with participants. An interview would have allowed for students to 
give answers to the reasons for their attendance patterns. One cannot determine from the 
data if the change in attendance was attributed to court intervention or other outside 
factors that may have been affecting the student. 
Some of the other limitations included time constraints. The design does not 
include a means for longitudinal study thus making it impossible to assess from this study 
the long-term effects of court intervention for truancy. A longitudinal study would be 
needed to draw more accurate conclusions of the effects of court intervention over time. 
The internal validity of this design may be threatened because variables other than those 
tested, (behavioral disorder and illness) may have contributed to the change in frequency 
of truancy in student. For example, the antecedent to truancy may have been simple 
illness as opposed to truancy. 
The results of this study present a wide array of ideas for further research, as well 
as, display many methodological factors that must be included when conducting studies 
similar to this one. For example, when conducting a case study the researcher must be 
aware of behavioral, health, and mental health issues that may be affecting participants. 
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This factor may cause results to become skewed and inaccurate if they are not 
considered. 
CHAPTER VI 
IMPLICATION FOR SOCIAL WORK PRACTICE 
The purpose of this study was to discern whether Court Intervention would reduce 
the absences of truant students ages 14-16. Although the results of the study were not 
definitive and did not prove the hypothesis, they presented an excellent platform for 
further research in the area and suggested that social work practitioners and others 
working in helping professions may want to explore other avenues in truancy prevention. 
Truancy rates are growing rapidly in schools throughout the United States 
(Dekalb, 1999). Therefore, exploration of this area will create preventative research that 
can be used to provide valuable insight on ways to effectively decrease truancy and 
improve learning capabilities and chances for completing graduation requirements for 
students who are truants. 
Future studies should place more of a focus on the external variables that may 
lead up to truancy as a means of prevention. Research in this area is necessary to develop 
strategies, policies, and programs to aid the school social worker in serving students, 
teachers and parents who are affected by truancy and ensure that the usage of social 
worker in this field is sustained. 
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APPENDIX A 
Letter Granting Permission to Conduct Research 
Johnny Johnson. Chairman 
Lindsey Tippins, Vice-Chairman 
Curt Johnston 
Betty Gray 
1 .aura Searcy 
Kaihie Johnstone 
Teresa Plenge 





Joseph J Redden 
January 20, 2004 
Ms. Amber Goldwire 
1687 Wynndowne Trail 
Smyrna, GA 30080 
Dear Ms. Goidwire: 
Your research project has been approved. Listed below is the school where approval to conduct the 
research is complete. Please work with school administrators to schedule administration of instruments 
or conduct interviews. 
Osborne High School 
Should modifications or changes in research procedures become necessary during the research project, 
changes must be submitted in writing to the Research Office prior to implementation. At the conclusion of 
your research project, you are expected to submit a copy of your results to this office. Research files are 
not considered complete until results are received. If you have any questions regarding the process, 
contact Mary Rhodes at 770-426-3407 
Post Office Box 1088 • Marietta, Georgia 30061 • Telephone: (770) 426-3300 
Sincerely, 
Dr. Judith A. Jones. Director 
Research. Evaluation, Student Assessment 
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APPENDIX B 
Parental Consent Form 
My signature below indicates that I have read the information provided and have 
decided to allow my child to participate in the study titled “The Effectiveness of Court 
Intervention For Truancy Amongst Students Ages 14-16” to be conducted at my child’s school 
between the dates of August 15, 2003 and January 20, 2004. I understand that the signature of 
the principal and classroom teacher indicates they have agreed to participate in this research 
project. 
I understand the purpose of the research project will be to determine whether or not 
court intervention (the dependant variable) will reduce or eliminate truancy (the independent 
variable) in students who are excessively truant. Furthermore, this study seeks to determine 
various reasons for absenteeism, which can be a useful tool in deciding what methods of 
intervention to use for truancy. My child will participate in the following manner (list what the 
student will be asked to do): 
1. Participant flies from the 2001-2002 and 2002-2003 school year will be 
used as the research data for the study. The researcher will not interview 
students, nor will they be required to meet with the researcher. 
Potential benefits of the study are: 
Research can be used to determine if in fact court intervention is effective, which will 
result in improved attendance for students. Improved attendance can positively effect 
grades and educational growth. 
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I agree to the following conditions with the understanding that I can withdraw my child 
from the study at any time should I choose to discontinue participation. 
The identity of participants will be protected. Student information will be reviewed in a 
secured, private location (School Social Workers office) and the will be no use of participant 
names. 
Information gathered during the course of the project will become part of the data 
analysis and may contribute to published research reports and presentations. 
There are no foreseeable inconveniences or risks involved to my child participating in 
the study. 
Participation in the study is voluntary and will not affect either student grades or 
placement decisions. If I decide to withdraw permission after the study begins, I will notify the 
school of my decision. 
If further information is needed regarding the research study, I can contact: 
Amber S. Goldwire 
Birney Elementary School 
775 Smyrna Powder Springs Road 







Classroom Teacher Date 
APPENDIX C 
Demographic Background Questionnaire 
Demographic Background Questionnaire 
1. How old is the student? 
2. What is the student’s gender? 
3. What is the student’s race? 
4. What grade is the student’s grade? 
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APPENDIX D 
Truancy Assessment Questionnaire 
1. How many days was the student absent upon referral to the School Social 
Worker? 
2. How many days was the student absent at court date? 
3. How many days was the student absent 30 days after court intervention? 
4. How many days was the student absent 60 days after court intervention? 
5. How many days was the student absent 90 days after court intervention? 
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